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Examining the history of foreign language teacher education in Turkey can provide valuable information about the true nature of 
the problems in teacher education and also a basis for comparing its condition with other nations’ educational policies. However, 
the history of language teacher education in Turkey is a subject that has not been reviewed in detail in the literature.  In this 
study, a review of historical information related to pre-service and in-service language teacher education in Turkey is presented 
and the events and the political decisions that shaped foreign language teacher education have been given in a systematical order. 
After historical examination of the subject, both for pre-service and in-service training, it was seen that foreign language teacher 
education policies in Turkey were determined by contemporary political events and governmental policies rather than shaped by 
a certain educational philosophy. 
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
The history of language teacher education in Turkey has not been studied in detail. In this type of examination, it 
is necessary to include both the pre-service and in-service periods of teacher education and consider the political 
decisions and philosophical bases under the regulation of these educational programs. Although it is easy to follow 
the political events and decisions belonging to certain historical periods, it is hard to follow the philosophical 
background for the decisions made by certain institutions in terms of language teacher education. 
According to Akyüz (1996), the philosophical aspect of Turkish education is rich. However, there have still been 
certain periods when the quality of education diminished in the history of Turkish education, despite the efforts of 
many effective educational philosophers. Akyüz (1996) suggests that this may be due to the fact that the history has 
not been examined in the way it should be. Studying the historical picture of language teacher education and the 
philosophies behind it may inform us about the true nature of the problems in teacher education and may enhance 
our understanding of the Turkish educational system. 
In this paper, the history of pre-service and in-service teacher education for English teachers will be presented in 
separate chapters. The discussions having been carried out on these two educational topics in Turkey are quite 
shallow; as it can be seen in the end of the paper, it is due to the fact that, the Turkish educational system does not 
seem to possess any well-formed political approaches to foreign language teaching.  
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2. The history of pre-service English language teacher education in Turkey 
In the history of Turkish national education, foreign language teaching has emerged as a part of religious 
education and has gained considerable importance as time has passed. Foreign languages commonly used in politics 
and economics have always determined the languages taught in schools. Before the Republic was established, the 
most commonly instructed foreign languages were Arabic (for religious education purposes and in political 
interactions) and German and French (the Western languages which were used for scientific and artistic purposes) 
(SarÕbo÷a-Alagöz, 2006; Aygün, 2008). Today the most commonly spoken international language all over the world 
is English. Thus, Turkish national foreign language education policies, like the rest of the world, mainly focus on the 
teaching of English as a foreign language (Bektaú-AltÕok, 2006).  
Until the 18th century, the Ottoman Empire had developed a very conservative political approach to foreign 
relations; as a result of this, Western languages were not given any attention in foreign language teaching. Because 
of religious dominance within the Empire, the only foreign language taught in schools was Arabic (Bektaú-AltÕok, 
2006). In the 18th century, the Ottoman Empire turned its face to the West and there were attempts to modify the 
educational system according to the advancements of the West. Thus, the involvement of the Western languages in 
Turkish educational programs started (Altundiú, 2006).  
After this period, foreign language teacher education became an important issue for the governments. In 1839, 
talented young people were selected by the Ministry of National Education (MONE) and were sent to France in 
order to get education in French language and teach the language to young people in Turkey when they came back. 
However, these attempts failed because the progress of these students’ training was not controlled (Tok, 2006). As 
Tok (2006) remarks in his doctoral dissertation, one of the other important events for teacher education in Turkey is 
the Declaration of Reforms which helped foreign language courses to enter into the educational programs and this, 
of course, meant that more foreign language teachers would be supplied to the educational scene.  
As it was seen that the attempts to send students abroad to have foreign language teaching education had failed, 
the government decided to open a school to train more foreign language teachers. In 1867, the Turkish government 
contacted the French government and asked for help in this matter. In 1868, the Enderun Schools of the Ottoman 
Period which was initially established to train government officers were modernized and reestablished under the 
name of Galatasaray Sultanisi whose opening was a very important event for foreign language teacher education. 
This school started to give training in French and in a short period of time made itself accepted in Europe for its high 
quality in education. The students in this school knew a very good level of French as it was the lingua franca of that 
period and received courses to learn other languages like Bulgarian, Armenian, Greek, English, Italian, and German 
(Tok, 2006).  
Teacher education in Turkey officially started with Darülmuallimin (Teachers’ School) that was opened in 
Istanbul on 16th March, 1948 (AydÕn, 2007). At that time, demands for teachers across the country were supplied by 
Gazi Teacher School which was founded in 1926 in Konya and was transferred to Ankara in 1927. In 1946, the first 
teacher education institute was established under the title of Gazi Institute of Education. Although it only included a 
pedagogy department at first, some other departments for science and literature were also established (Demirel, 
1991).
In  order  to  train  teachers  to  give  foreign  language  instruction  in  the  Gazi  Institute,  a  department  of  French  
language was established in 1941, English language department was established in 1944 and German language 
department was established in 1947 (Demirel, 1991). In the 1967-1968 academic year, these programs were 
determined to give a 3-year training. In the 1978-1979 academic year, the training period was determined as 4 years 
and the name of the institution was changed into Gazi High Teacher School. The foundation of this institution led to 
the establishment of Gazi University and the Faculty of Education in June, 1982 (Akyüz, 2009, p. 387). 
Examining teacher education in general in Turkey, Demircan (2001) states that while in the 1950s the number of 
students taking English courses was 48.000, in the 1980s there were over 1,5 million students learning English. 
Moreover, the number of students who were being educated in English was around 2500 in the 1950s and around 
100.000 students were involved in English immersion programs in secondary and high school education (Demircan, 
2001). These numbers show the rapidly increasing need for English teachers. 
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Starting from 1938, the need for an established foreign language teacher training program had emerged. Two 
educational sciences institutes (Gazi Institute in Ankara and Çapa Institute in Istanbul) were founded under the title 
of foreign language teaching departments for the first time in the history of Turkish education in the following years 
(Güneú, 2009). In 1950s the policy for foreign language teaching training depended on having more students in 
these departments. Only after 1965, more foreign language teaching departments were established and after 1970, 4-
year foreign language programs were opened in universities. After 1975, to supply more teachers, the number of 
students in educational departments was raised. However, it was observed that this unplanned action did not result in 
a high-quality training for foreign language teacher candidates (Demircan, 2001). Indeed, the Ministry of Education 
Commission Report in 1960 showed that institutions of education were not qualified in training language teachers. It 
suggested that the foreign teachers from teacher colleges were not qualified enough to carry out their profession, 
hence they had to be replaced by Turkish teachers. Between 1960 and 1970, the number of English language 
teachers was around 1300 (Demircan, 2001). As it can be seen, the quantity, rather than the quality of the education 
for foreign language teachers was emphasized in this period. 
In short, the foreign language teacher education policy between the 1940s and the 1980s in Turkey was not 
properly planned. When there was more need for new language teachers, the solution found for this problem was to 
accept more students to educational faculties, establishing new departments, opening certificate programs for 
foreign language teaching and recruiting teachers who were not language pedagogy graduates (Altundiú, 2006). 
According to IúÕk (2008), even today the number of recruited teachers who are not pedagogy graduates is still very 
high. This is a serious problem for the quality of the foreign language education given to Turkish students as these 
supplementary programs do not deliver as highly qualified training for teachers as educational departments in 
universities.  
Finally in the 1940s, educational institutions were established all over the country. While the number of these 
institutions was around 10 in the beginning of the 1970s, in the 1977-1978 academic year, they reached up to 18 
institutions (Dursuno÷lu, 2003). After the 1978-1979 academic year, they were named as Higher Teacher Schools 
and offered 4-year programs (AydÕn, 2007). Until 1982, their number was less than 10 and they were giving 
education in 16 departments, including foreign language teaching (Dursuno÷lu, 2003).  
The Higher Education Institution (HEI) law passed in 1982 caused some significant changes in teacher education. 
With this new law, teacher education institutions were transferred into universities as educational faculties. With this 
decision, teacher education in Turkey was finally standardized and institutionalized (Demirel, 1991; Öztürk, 2005). 
This could be seen as a positive action for foreign language teacher education policy in Turkey, because the 
regulations related to language teacher education were finally determined by only one institution and there was an 
attempt to compromise the contradictions related to policies surrounding teacher education.  
HEI legislation in 1982 proposed that all educational faculties would have Educational Sciences Departments. 
These departments were expected to give pedagogic certificate programs for students from other departments. In the 
following years, in order to supply more teachers for the ministry, even faculties of art and science opened 
Educational Sciences Departments within their institutions. Öztürk (2005) states that after this date, some 
modifications in pre-service teacher education programs were offered. First of all, an attempt was made to 
standardize pre-service education for teachers in general. Second, the hours that pre-service teachers spend at 
practice schools were raised 200% for students in all educational departments. This was a positive decision for the 
quality of teacher education in Turkey. Moreover, to build a reliable relationship between the two important 
institutions  in  teacher  education,  MONE and HEI  signed a  directive  on  28th July, 2008. However, Öztürk (2005) 
states that until 2002 no positive outcomes of these changes had been observed.  
In 1973, new legislation was announced that teacher education programs would not be less than 2 years. In 1989, 
this was raised to 4 years for all branches. In 1992, all teacher training programs were gathered under faculties of 
education (AydÕn, 2007). In 1997, the program load was changed to involve more practice time and professional 
knowledge (Sa÷lam & Kürüm, 2005). These were constructive attempts to improve the quality of education in these 
programs. 
Foreign language teacher education in Turkey today is mostly focused on the teaching of English. The teachers to 
be recruited into the national educational system are required to finish a 4-year undergraduate program related to 
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English (Sefero÷lu, 2004). After the 1997-1998 academic year, it was announced by the MONE that receiving 
teaching certificates given by educational centers in universities was also accepted to be able to work as teachers in 
public schools. Teaching certificate programs contain a training program of 31 study hours a week and 34 
universities all over Turkey offer these kinds of programs (Bektaú-AltÕok, 2006).  
3. The history of in-service English language teacher education in Turkey  
In Turkey, in-service teacher training is administrated country-wide by the Chair of In-Service Training (INSET) 
Department and region-wide by INSET Offices (ùahin, 2006). In 1993, the MONE decided to allocate in-service 
teacher training programs to regional INSET offices so that teachers did not have to leave their cities to go to the 
training program centers. Every year the Chair of Inset Education Department selects 5-6 cities to be involved in 
these programs. Participation in these programs is voluntary (Karaata, 2010). 
According to Karaata (2010), the English teachers who were graduates of English language teaching (ELT) 
methodology were 59% of the whole English language teacher population in 2007. In the same year, 25% of the 
English teachers did not receive any teaching training, whereas 14% of the whole population received no English or 
teaching training at all. In the last 5 years, the 82 INSET courses related to English language teaching received only 
4389 teachers. This is just 11.49% of all English teachers (Karaata, 2010). 
According to IúÕk (2008), the issue of INSET for foreign language teachers is a problematic one because although 
it is under the control of the government, it is mostly informed by non-public organizations rather than academic 
institutions. Another problem for INSET results from the miscommunication between the parties involved in teacher 
education and hiring in Turkey (Sefero÷lu, 2004). Moreover, as Turkish politics in general is very much affected by 
current  political  events  and  new  governments,  the  members  of  high  councils  in  both  the  MONE  and  HEI  are  
changed or moved from their positions very often and this causes many new decisions and adaptations but very little 
stability in foreign language teacher education policies (IúÕk, 2008).  
Another type of INSET programs that the Turkish government made use of in the history of English language 
teacher education was abroad programs. These INSET programs date back to 1857. The teachers to be sent abroad 
were selected by the MONE by an exam or by the quality of their service. In 1952, 25 teachers were sent to the USA 
for the first time. These teachers benefited from bursaries supplied by the MONE, NATO or the Council of Europe. 
Between 1951 and 1981, the Fulbright education commission also provided bursaries for 139 teachers (Demircan, 
2001).
As it can be seen from these instances, the INSET for foreign language teachers in general is a neglected 
educational topic in Turkey. INSET programs are arranged 3-4 times a year. However, only a small number of 
teachers can benefit from those programs and the ones specially developed for ELT teachers are very limited 
(Karaata, 2010).  
4. Conclusion 
The issue of foreign language teacher education in Turkey is not free of flaws. Although, the quality 
enhancement efforts in teacher training have already started in Turkey (Grossman et al., 2010), this restructuring 
reform is still incomplete (Grossman & Sands, 2008). As the quality of teachers determines the quality of education 
(Sefero÷lu, 2004), the training of teachers both at the pre-service and in-service programs is not a negligible issue.  
The first big problem observed after this short historical overview is that foreign language teaching programs in 
Turkey, both at pre-service and in-service levels, do not seem to depend on a well-thought and well-formed 
philosophical basis. The decisions that shape teacher training in this field seem to have their sources only in 
contemporary political decisions.  
Another problem is the apparent conflict between the decisions of different councils like the MONE and HEI 
(Sefero÷lu, 2004). These two institutions which are responsible for making decisions on foreign language teacher 
education and recruitment are required to reach common terms in order to offer more qualified teacher training and 
foreign language learning across the country (Altundiú, 2006). If they can manage to work together more efficiently, 
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foreign language teaching programs could be enhanced according to teachers’ professional needs, INSET programs 
could be informed by academic knowledge and the recruitment of teachers could be carried out in a more reliable 
way. 
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